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ABSTRAKT

Ucelem této bakatgké prace je zhodnotit roli jazykovych korpuslingvistickém studiu
anglického jazyka,fiedevsinteském Skolstvi.

Teoretickatast z&ina definici korpusové lingvistiky, ktera se da phtajako avod do
do celé problemtaiky. Dale obsahuje definice jaxykt korpus z pohledu diznych
lingvista, vycet znamych a velkych korpius Posledni kapitola vystluje vyuziti
jazykovych korpus k riznym &etim.

Prakticka ¢ast je zaloZzena na dotaznicich, které byly zashMysokoSkolskym a
stredoSkolskym pedagdm. Jejich odpo&di jsou zpracovany do jednotlivych kapitol a na

zawr zhodnoceny.

Kli¢ova slova:

Jazykovy korpus, korpusova lingvistika, konkordarioekvence slov

ABSTRACT

The aim of this bachelor thesis is to evaluatertie of language corpora in the linguistic
study of the English language, predominantly in@zech school system.

The theoretical part starts with a definition afrmus linguistics which could be
understood as an introduction to this area. Furtti@s part contains definitions of
language corpora from the point of view from vasdinguists, and then a list of well-
known and large language corpora is provided. @Bt part explains the use of language
corpora for various purposes.

The practical part is based on the questionnait@sh were answered by university
and secondary school lecturers. Their answers aserithed in separate chapters and

finally evaluated.

Keywords:

Language corpus, corpus linguistics, concordanoed iwequency
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INTRODUCTION

Language corpora are one of the most interestinh vatuable means in the study of
language. Although corpus linguistics is quite avnganch, it is still developing and
significant in linguistics studies.

There are many reasons why | am interested irtdpis. The first reason is that | have
always been involved in linguistics and its brarsch&he second one is that language
corpora are not much known among students and Itedato cast light on this
phenomenon. Another reason is that corpus linggisteems to be a very attractive
discipline to me since it offers many possibilitiesstudy language from new points of
view, with new methods and by new means.

The theoretical part concerns with the main fattsut corpus linguistics and language
corpora. | described large language corpora, bechaosnsidered them as the best known
ones among linguists and students. At the end,nteatrated on the use of language
corpora. Since the number of possible use of lagguarpora is countless, | depicted the
main ones.

In the practical part | aimed to outline the rei@hation of the use of language corpora
in order to evaluate their role. Hence, questiomsawere compiled and sent to university
and secondary school lecturers with questions comge their own experience with
language corpora. This survey offers many intangstiesults and ideas which are

described in the practical part.
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1 CORPUS LINGUISTICS

Elena Tognini-Bonelli (Tognini-Bonelli, 2001) de#ms corpus linguistics as a
methodology which examines the use of languagedaed linguistic analysis on the basis
of language corpora. Corpus linguistics is a reddyi new discipline. It appeared in the
1960s almost simultaneously as Noam Chomsky, wib diamissed the corpus as a
dependable source for his research, introducednéws approach to language studies.
Chomsky saw corpora as an irrelevant source of @atdinguistic research, mainly
because linguists could not rely on corpora's pofmrmative value. He claimed that any
corpus would be just a mere list of imprecise datd that the system would be distorted
because its random word selection since some sg@ould be all omitted or false.

M. A. K. Halliday (Halliday et al, 2004) writes abt Chomsky's widely disputed text,
Syntactic Sructures which emerged in 1957 and his other wédpects of the Theory of
Syntax published in 1965, discussions about the standassls on theoretical linguistics
were initiated. The language started to be examihetbughly when linguists became to
be discontented about the language theories oftithat because the information seemed
insufficient and new data had to be discovered. @udat language corpora started to be
compiled. With these large bodies of various tgpies of written or spoken language it
became possible to make lists of the most frequemntl phrases. New grammatical rules
could be traced, the former ones could be moddisdiimproved.

Graeme Kennedy (Kennedy, 1998) describes thetisituan the 1970s. It was rather
time-consuming to find a concordance consisting &fequently used word, (e.ghen or
that) since the performance of computers was not so. fligh mainframe computing was
a part of corpus linguistics until the mid-1980$1eT1990s meant a rapid progress for
corpus linguistics because language corpora could on personal high-powered
computers as well.

Sampson (Sampson et al, 2004) sees modern congusstics as ‘electronic corpus
linguistics’ since this methodology depends heawity advanced computer technology.
Research could be done thanks to electronic primgpadich makes it easier to work with
corpora. As a consequence, it is a computer scieocethe modern viewpoint.

Tserdanelis (Tserdanelis et al, 2004) points bat since the language corpora are
collections of linguistic materials intended foresgic purposes, corpus linguistics also

deals with annotating and designing of the material
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Sampson (Sampson et al, 2004) comes up with #eetltht language can be analyzed
thanks to corpus linguistics on the basis of disseult is impossible to access all existing
texts because of the immense complexity of a diseobut the analysis is facilitated by
corpus linguistics, concretely by language corpdtee samples clarify meanings of words
but understanding is rather personal because averggplains words differently on the
basis of the concrete experience with a word. Coitmguists inclined to the idea that a
word is not innate in a language, therefore thatiposof a word is not considered to be
crucial. The meaning of words has been constartignging over the time, i.e. the
meaning is transitory.

Generally, it is assumed that corpus linguistielpé to find out about the use of words
and understanding their meanings when collectidggeourse. Due to the fact that corpora
are always finite and can provide only a limitedwion the language corpus linguistics is
sometimes criticized. Nonetheless, it is acknowdelithat the most frequent and important
phenomenon will appear in corpora. (Semino et@042

1.1 Approaches to Corpus Linguistics

Graeme Kennedy (Kennedy, 1998) distinguishes schoito three groups. The first group
of scholars shapes a corpus and as its compileysate mainly interested in its structure
and they prepare data to be stored. The secong gancerns with tools for the corpora
analysis, i.e. software tools. Both the groupsimduists contribute to the further corpora
development. The third group consists of descrgplinguists whose aim is to describe the
lexicon and grammar of corpora — not directly witas but more likely how often the
specific forms are used, i.e. frequency of wordssTs the largest group. The fourth group
which deals with corpus linguistics is the newest.olThere are linguists who use corpus-

based linguistics for language teaching and legrnin
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2 LANGUAGE CORPORA

The language corpora are connected with computang aften but there is a significant

pre-electronic corpora tradition. There had beenesoorpora before the publication of the
first officially renowned corpora or certain type$ collections of words and phrases
slightly similar to the nowadays corpora. The awhof such texts did not intend to

compile corpora in a present-day sense. They di@ven have to know they were creating
a sort of a new system of recording language. Odigtionaries or collections of texts

published earlier were not electronically storetlmndwritten.

Charles F. Meyer (Meyer, 2002) describes the vi@ydpus’. It is of Latin origin and
it was adopted as ‘body’ by English. Used in comimacwith linguistic terminology it is an
integral and complex unit with interrelated paHge also presents other linguists' theories
in order to clarify the ideas about language capdn his opinion, linguists prefer
restricted definitions of ‘corpus’ rather than oadl it just a collection of many samples
(any text type, newspapers, novels, poetry, dramaken language, etc.). However, Meyer
also inclines to the use of the phrase ‘a collectibtexts or parts of texts’.

According to Graeme Kennedy (Kennedy, 1998), laggu corpora are large
collections of texts which can be used for furtheguistic analysis. He also emphasizes
the fact they are recorded in an electronic formctvthelps to compare them with text
archives to realize what corpora are. The diffeeeconsists in systematization and
constitutions of these systems. While the langwagpora are compiled methodically, text
archives are collected randomly. The language carpmlike text archives, represent a
language, identify the elements and patterns aréqoular language and map the rules of
its usage.

Tony McEnery and Andrew Wilson (McEnery and Wilsa896) point out four main
characteristics: sampling and representativeneste tize, machine-readable form and a
standard reference.

Sampling and representativeness are acquired amaistract of a concrete language
iIs made. To shape a representative corpus it isedito draw from more sources. It is
impracticable to analyze all possible texts ane@ratices that the language offers thus
when researching corpora it is functional to chothe® most characteristic models of a

linguistic phenomenon.
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Finite size is a typical feature of the languagepora but it is not a rule. Nevertheless,
most of the language corpora were previously pldrioebe finite so the assumption that
entries in corpora are of a finite size is confidne

Corpora are compiled using a computational methtiipugh some corpora are still
available also in printed forms, e&Corpus of English Conversation (Svartvik and Quirk
1980) or The Survey of English Usage (Quirk 1968). Machine-readable corpora have
several advantages over the printed ones, sugbeas ®f searching, way of editing entries
or the method of recording the spoken texts.

Finally, corpora can serve as a standard referBmaesearchers since they represent
the language variety.

According to Michael Stubbs (Stubbs, 2002) corpam@a designed by linguists who
gather records of performance from various sou@assmple of the language use of many
speakers. Data are collected from extensive téxés rules about a word's meaning and
use are derived. Stubbs mentions a teneahing in use’ which is related to the definitive
understanding of words and phrases. The point rslsvoould be understood differently in
a variety of social and linguistic contexts. Ifgt@approach together with corpus semantics
is interconnected, words can acquire entirely nesamngs or the previous ones can be
enlarged from their frequent co-occurrence witreothiords.

Elena Tognini-Bonelli (Tognini-Bonelli, 2001) giseanother view on the language
corpora. She claims that the language corpora ssenzed to be a representative part of
each language hence they are suitable for a duendisearch. At the same time the
samples co-occur naturally in the concrete langw@angkthey are produced spontaneously.
Generally, it is assumed that corpora depict aheadic language.

Sampson (Sampson et al, 2004) expresses anothar ke supposes that the
explanatory dictionaries may be viewed as some &insimall corpora as well. There is a
word and a few meanings taken from miscellaneoungsegts. After studying such an entry
the use of the word is clearer. Dictionaries shiogvrhost typical examples and cases of the
word's use and thus we can imagine the basic ideaghword works but it may not be
always a clear perception of the meaning. Corpoganzore elaborated than dictionaries
because there are up to thousands entries of arweate word in many contexts.

These were only some of many definitions. Eacguist interprets the meaning of the
language corpora in a different way but they alWéhamain features in common. To
conclude, there is a definition from Graeme Kenn@dgnnedy, 1998) which says that

language corpora are wide lists of millions of woektracted from various sources — from



TBU in Zlin, Faculty of Humanities 15

literary pieces, poetry as well as prose, newspagetucational literature, plays or from
spoken language. It is evident that sources aretipadly unlimited since the language is

still developing and flourishing.

2.1 The British National Corpus

The British National Corpus (BNC) is a body of weit and spoken texts. It is monolingual
and it is not dedicated to any other language a@edis than to British English. The British
National Corpus does not deal with historic develept of a language, only with the
second half of the twentieth century, i.e. it isdyronic.

Graeme Kennedy (Kennedy, 1998) says that thisntiote to compile a huge
collection of spoken and written British Englishgimated in the 1990s. The BNC was
published in 1994 and as a unique and well-organsystem it has become a new standard
in corpus design and compilation.

Further he refers to the fact that the corpus avased to be the representation of the
British English. Several organizations came togetbavork on this challenging project -
Oxford University Press, Longman Group (UK) Ltd, \&. R. Chambers, the British
Library and the Universities of Oxford and Lancasted this project was partly sponsored
by the British government.

This corpus reached a size of more than 100 milvords of modern British English
and it is still growing because the language itsetitill developing and modern computers

are capable of storing a higher volume of data.

2.1.1 The Design of the British National Corpus
As Graeme Kennedy (Kennedy, 1998) mentioned betbeeBritish National Corpus is a
collection of spoken and written texts with a fixgtducture and it is considered as one of
the most influential and crucial repository of kriedge about nowadays British English.
He also describes the rate of the written texthéospoken ones is unbalanced. Only
about 10% of the 100 million words are from spokeunrces. The reason is that it is easier
to store the written texts in database unlike tpeken texts. The texts are kept
electronically; hence they could be searched antededoromptly. It is a necessary
condition for a transparent and well-arranged sgyste
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2.1.2 Written and Spoken Sections

Following the content of the texts in the BNC, GneeKennedy (Kennedy, 1998) explains
that the written sources consist of about 75% mfiormative” prose, published after the
year 1975, and about 25% of “imaginative” progeréry works), published after the year
1960. It is taken from various kinds of prints (kep periodicals, published plays or
printed speeches).

He also claims that the selection of the souroegHese corpora is very challenging
because it is impossible to draw from all renownedks and cover all extant sources. For
that reason about a half of the texts is sele@adamly. The language used in the corpus
is not just formal language, e.g. academic or teehntexts, but it is also informal
language (e.g. slang, dialects), used by speaiags of people, including also very 'low'
style. Archaic expressions or words from dead laggs which are still being used are
recorded as well.

Graeme Kennedy points out that the spoken parsistsnof 10 million words. The
first type of recordings is collected from the smrs such as educational lectures, tutorials,
news reports, consultations or interviews. The sédctype of the sources consists of
thousands of hours of recordings made by more din@rhundred volunteers from various
environments (socio-economic groups, males and lemnaged between 15 and 60), all
from the United Kingdom. Those people systematicedicorded all their conversations.
All the recordings were thoroughly monitored, eweith pauses or repetitions, etc. No
phonetic features were added and there was no pbamalysis in the BNC.

The significant difference between the spokenwanten texts is also in the use of the
same words in various contexts or in a differentlarstanding according to their

occurrence either in spoken or written language.
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2.2 The Brown Corpus

Charles F. Meyer (Meyer, 2002) outlines the origfithe first electronic corpus which has
about one million running words - the Brown CormfisAmerican written English, which
was compiled by native Americans W. Nelson Fraramsl Henry Kdera at Brown
University in Rhode Island and published in 1964hie United States. H. Kara and W.
Nelson Francis were two of the first compilers ariduage corpora in the 1960s. Working
on language corpora was not much supported sirgce thas a little tolerance for anything
but generative grammar and corpus linguistics waspgposition. W.N. Francis and H.
Kucera's effort to create this corpus are valued tdalgyit was a daring attempt at that
time. Moreover, some linguists characterized themtation of the Brown Corpus as “a
useless and foolhardy enterprise”.

Charles F. Meyer further describes that the Br@anpus was prepared as a part of
the programme known as ‘Project English’. The arghohose books, periodicals or
anonymous materials from the year 1961 and furthleey emphasized the fact that the
corpus aimed to introduce a representative Amertaaglish but since some authors of the
used sources were unlisted, this is not acknowkbde sources, the overall size, the
structure or the number of categories were agneedivance since the corpus creation had
been planned in a systematic way. The origin ofBh@vn Corpus gives an illustrative
example about the situation between the corpusliiktgyand the generative grammarians,
as well as the development of corpus linguisticeddy it is considered as the most
balanced corpus and a type of benchmark in corpgsistics.

W. Teubert (Halliday et al, 2002) describes thevBr Corpus as a data-oriented
project which was unique in its easy comprehensise. Nonetheless, the number of
entries was not sufficient enough for research eomng both grammar and lexicon
because one million words is just a tiny fractidnhe whole discourse which is needed for
further analysis. Even though the Brown Corpusestras a popular source for linguistic
studies in Europe, it started to be undervaluedimerica after some time.

The corpus is available for further studying iln@xt International Computer Archive
of Modern English (ICAME) or in Norwegian Computiri¢entre for the Humanities in

Bergen, Norway.
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2.3 The Cobuild Project
The corpus-based lexicographical Cobuild projeajapein the year 1980. The name

‘COBUILD’ comes from cooperation between the pufdis Collins and a research team
from the University of Birmingham Qollins Birmingham University International
Language Database). The COBUILD Project is known also as t@ebuild Corpus or as
the Birmingham Cor pus.

Graeme Kennedy (Kennedy, 1998) names John Sinakithe leading force in
Cobuild Corpus project. The compilers of this carused only real data. The aim of the
Cobuild Corpus was to represent the English languega teaching material for teachers,
learners and researchers. The corpus, which cenefstabout 25% of spoken texts,
represents rather general language than techngmautse. The authors focused on current
usage of standard dialects. Both written and spodets were collected from people aged
from 16 years and over, mainly British (70%), thé&merican (20%) and other
nationalities.

Charles F. Meyer (Meyer, 2002) suggests that ¢brpus is valuable especially for
lexicographers for their work with word's meanimgsollocations.

The COBUILD Project resulted in creation of t@ellins Cobuild English Language
Dictionary, as Halliday claims (Halliday et al, 2004). Thisssthe first dictionary based
exclusively on a language corpus. Neverthelesgjulage corpora do not contain all
common or less common words that use to appeadcitiombaries. There are predominantly
words which are used by members of concrete diseogroups. In that case some
infrequent words are not listed in the dictionaryy.apo(ph)thegm.

The Collins COBUILD project drew on the Bank of diish fulfilling purpose of
shaping descriptive grammar or compiling concorddoc use in schools.

(Ghadessy et al, 2001)
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2.4 The Bank Of English

The Bank of English was created by COBUILD at thewvdrsity of Birmingham in 1991.
The corpus expanded to 524 million words and tkestare added constantly. All the data
in The Bank of English are stored electronicallyl @ne corpus is a collection of modern
English language.

The Bank of English also draws from written (neapsgrs or books) or spoken
(recorded speech from television or radio) souressCharles F. Meyer (Meyer, 2002)
points out. It is an everyday discourse used binarg people.

Since there is a similarity between COBUILD and Bank of English, the purpose of
use which Charles F. Meyer refers to is the venyesa the creation of dictionaries. All the
sections of this corpus were designed to be thegmsi source for tha8BC English
Dictionary. But that was not the only dictionary which dreamh this corpus. The Bank of
English served also as the basis of the Collins GB English Dictionary.

Baker (Baker et al, 2006) describes another featfithis corpus. The Collins Cobuild
Bank of English is also called “dynamic corpus”, igfh is useful when monitoring
language.

The corpus is accessible not only in full-versiout also in forms of smaller sub-
corpora. There is a sub-corpus available on thernet or as a data-base stored on CD-
ROM (Cobuild 1995b), which consists of 200 millievords. Thousands of headwords

collections or random samples, all in context,afa@lable in this data-base.
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3 THE USE OF LANGUAGE CORPORA

It is essential to make the right choice of whacsiic kind of language corpus should be
used when studying language with language corfiaeh type of corpus is predetermined
for different purposes. The main areas of the uséamguage corpora which will be

outlined are these: lexical studies, teaching flmge and grammar.

3.1 Lexical Studies

Graeme Kennedy (Kennedy, 1998) notices that larguagpora have been crucial for
lexicographical research since the 1960s when dgxaphy started to be heavily
dependent on corpora. Before the origin of eleatr@orpora lexicographers had had to
compile lexicon without statistical information. Amg the main uses of language corpora
belongs compiling of dictionaries, defining collticas or idioms.

Tony McEnery (McEnery and Wilson, 1996) says thatway which changed lexical
studies lies in facilitation of the lexicographex/srk. Millions of entries are sorted, edited
and applied very quickly and they have a logicgblioation. As a consequence of that the

information is more complex, precise and up-to-date

3.1.1 Dictionaries

Tserdanelis (Tserdanelis et al, 2004) sees theoliskctionaries as widespread and he
thinks that many people rely only on the interpretawhich is written in a dictionary.
Dictionaries represent just a tiny fraction of digcse while corpora represent millions of
words of a particular language.

Charles F. Meyer (Meyer, 2002) refers to smallestaorpora. To obtain as much
information about words as possible when compiéingjctionary it is essential to explore
such corpora which are not small and specializet rather large and general. This
precondition of an effective research is showntenftequency of words. To get the most
or the least frequent words in vocabulary a quardft samples is necessary. A small
corpus will not provide lexicographers with complehformation which would lead to
relevant results.

Baker (Baker et al, 2001) explains another wagarhpiling a dictionary. A corpus
product called lexicon, a list of words which aepkin electronic form, can be used.

Graeme Kennedy (Kennedy, 1998) talks about eleictrdictionaries that are also
published today and which serve for further redessdhanks to their machine-readable
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form. The electronic forms of today's modern dicdines are technically advanced
programmes. Due to that all entries are easilyttatavhen seeking for definitions and
easily searchable due to specific morphologicalutes, word classes or borrowed words.
Among the best known dictionaries belong dord English Dictionary (OED) or the
Longman Dictionary of Contemporary English (LDOCE).

Charles F. Meyer (Meyer, 2002) further notes thany dictionaries are still being
produced on the basis of ti@®llins COBUILD Project because this corpus in not static
and it admits new words constantly. Sections of Baek of English are also used as a
primary source for dictionaries of various typesg(e8BC English Dictionary or the
Collins COBUILD Dictionary). The British National Corpus also served as thesbaifsihe

Longman Dictionary of Contemporary English.

3.1.2 Collocations

Collocations can be easily found when using languagpora, as Baker mentions (Baker
et al, 2006). By the methods of corpus linguistesearches easily define the frequency of
collocations using statistics. It is useful to iBalwhich collocations are yet low-frequent

and which are used more often in a discourse.

Michael Stubbs (Stubbs, 2002) points out that pu®seeks a collocate and the more
times it occurs the more it is probable it woulgide a lexical relation between two or
more words appearing in a running text.

Another fact which is mentioned by Michael Stuidbthat researches show that words
predominantly appear in routine phrases and wadd to be a part of collocations, i.e.
they will not function independently but only inetkonventional ways of a discourse.

A different tool that Michael Stubbs describeKi/IC (Key Word in Context) or
word list generation - the basic medium for lexisalidies and corpus analysis. This
function allows researchers to find and displayuneml phrases very quickly among
corpus data and to allocate the most frequent catilons.

The reason for using language corpora when degidinich collocations should be
put in dictionaries is clear — the choice of cadiion would be random or dependant only

on lexicographers. In that case the collocationsldvaot be representative.
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3.2 Corpora in Language Teaching

According to Graeme Kennedy (Kennedy, 1998) languagching theories and methods
have been developing through the last decades. tlysathe change lies in the way of
teaching. To learn a language in an efficient wayonsidered to be the goal of both
teachers and students and the most efficient way fscus on each learner's needs. The
emphasis is put on communication, not particulaty analyzing traditional theories,
systematic learning of vocabulary and grammar. Wthenwas clarified language corpora
started to be used in pedagogy more. They couldiggdearners with information about
language means which are used the most and legsiefntly by native speakers.

Graeme Kennedy further mentions that informaticomf language corpora means
radical changes for pedagogy. Primarily, corpouglists transform the system of teaching
completely when organizing what to be learned, howeach or to define priorities of a
subject matter. Secondly, teachers can focus antyh@® most useful things, e.g. frequently
appearing phenomenon.

Another important fact which Graeme Kennedy pomisis that in spite of the wide
range of possible uses of language corpora itéessary to work with corpora judiciously
since they do not fully represent standard langu&g# it is recommended to use corpora
only as one of many possible sources of searchilegmation when teaching a language.

Elena Tognini-Bonelli (Tognini-Bonelli, 2001) sedBe significance of language
corpora in teaching of a language in its double relcorpora bring new methodology to
language teaching and also the theoretical leveinevated. These two aspects mean a
new possibility how to teach a language. From aritecal point of view, new facts are
revealed using corpora. And from the methodologbcaht of view, new ways of teaching
are revealed, e.g. a teacher seeks the informaticorpora or students themselves work
with corpora.

Elena Tognini-Bonelli explains that it used togredetermined what was to be taught
but language corpora can help significantly to iowerthe way how to teach a language.
For example, a student's own research can be itetbwahen using corpora. Students
themselves identify words in another contexts, tegmine the existing rules on concrete
examples or they learn how to avoid common mistakes

Mohsen Ghadessy (Ghadessy et al, 2001) suggestevén though larger corpora are
more reliable when seeking for information, smafledalized corpora are more

appropriate for students. Small-scale analysisamee and more proper for their needs.
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There are many easily accessible tools for learnsmg corpora, e.g. frequency lists,
concordance programmes or analysis of collocations.

Tony McEnery and Diana McCarthy (McEnery, Wilsdr§96) describe that since
teaching of languages can be divided into two aggtes (empirical and rationalist),
textbooks are divided into two groups as well. Tirg& group of texts depends heavily on
established rules and examples, i.e. it is a rdtiewretical approach. The books draw on
already published materials and due to them thé&soan be innovated. The second group
is consists of books which are based on empirippt@ach and it does not rely on theory
much. Such books are created e.g. by the CollinBW@WOD Project. Content of these
textbooks is formed on the basis of language carpémpirical data collected thanks to
corpora are essential in learning a foreign languagcause students acquire knowledge
from real communicative situations. It was evernvprbthat students who learned from the
traditional textbooks relying on well-known thearidid not comprehend more complex
statements which often occured in corpora.

McEnery further points out that language corpolso aserve as critique on ESL
textbooks (English as a second language). Manylachge.g. Kennedy, Holmes and
Mindt) criticized these textbooks using languagepoca to prove the textbooks'
deficiencies. They agreed that ESL textbooks shoelg on authentic examples more.
Another thing that they recommended is that thehamst of the textbooks should
concentrate on the ways of expressing specificuagg means more (collocations, idioms)
or they should innovate vocabulary to be more ugdi®. The conclusion they made is
that the non-empirical textbooks could be mislegdemd language corpora should
definitely be used for textbook compilation.

3.3 Corpora and Grammar

Research concerning with grammar also take advantdglanguage corpora. Firstly,
corpora are important for grammatical studies bseaof the number of grammatical
phenomena they represent. Secondly, empirical oateorpora are also valuable for
grammar theories. Most quantitative analyses whrehcarried out depend on corpora as a
basis for their results. (McEnery, Wilson, 1996)
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4 ANALYSIS OF THE QUESTIONNAIRES' RESULTS

| prepared a questionnaire for university and sdceohool lecturers about language
corpora and corpus linguistics, their real useracfice. The research is based on questions
concerning the teachers' own experience. The qumestire is divided into two parts. The
first part consists of closed questions; therefbee statistical information can be derived
from answers. The second part consists of opertiquegeferring to the use of language
corpora. The intention was that the open questtiosild be answered by those who have
experience with corpora in connection with theirkvdlrhere are two charts for questions
1-6; the following questions have too varied answer be demonstrated in charts. The
questionnaire was compiled in two language versio@zech and English versions, which
are enclosed as appendices.

The questionnaires were distributed to 209 (172cBGzand 32 native speakers)
university lecturers and to 212 (200 Czech and afiva speakers) secondary school
teachers. It was intended to address as many résptnas possible to get a sufficient
amount of answers for concrete results. Univerdaggturers who answered the
guestionnaires work on philosophical faculties &awllties of education. | chose grammar
schools as the most appropriate type of secondaigoss.

The Chart No. 1 shows the overall number of redpats and the ratio between the
university and secondary school teachers. Frothaladdressed respondents 33 university
lecturers and 10 secondary school teachers sehtfitlad questionnaires. On the whole,
25 women and 18 men answered. Except the ten rdsptsn another seven teachers
replied that they did not work with corpora and gshthey would not answer the
questionnaire at all. The Chart No. 2 shows the tzgtween the university and secondary
school lecturers. There were 9 native speakers grtima 43 respondents. Seven native

speakers were from universities, only two were fe@oondary schools.

B University
teachers - 33 M Native
speakers - 9
B Secondary B Non-native
school speakers - 34

teachers - 10

Chart No. 1 - Overall number of respondents Chiot 2 - Ratio between native and non-native

speakers
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4.1 Analysis of the Answers from the Closed Questionsat

The first four questions were answered by all g#spondents. Lecturers who did not work
with language corpora or those who were not inteceg corpus linguistics and corpus
studies did not answer the open questions in thenskepart of the questionnaire. On the
other hand, those who were engaged in corpus Btigsidescribed their opinions very

thoroughly, although some of them did not have s&te any corpus software.

4.1.1 Question No. 1
The first question was “Have you ever come acrées term "language corpora” in

connection with your work?”

M Yes - 29 MYes-3
ENo-4 EmNo-7
Chart No. 3 — University lecturers Chart No. 8econdary school teachers

The Chart No. 3 shows that 29 (88%) out of 33 ersity lecturers have come across
the term "language corpora” and only four have et of the 33 university teachers did
not teach linguistics but literature. Even these teachers knew what language corpora
were about as well as what their purpose was, @dinét was not in their specialization.

The Chart No. 4 shows that secondary school teackiew the term "language
corpora” less, only three (30%) out of 10 respotgl@answered affirmatively. It is worth
mentioning that two of the three respondents wheevi@miliar with the term were native
speaker teachers. Corpora software is availables moruniversities than at secondary
schools, mainly because of scientific researchesdaeper study of language. Hence, |
reckon that the level of familiarity that teachbexe with language corpora depends on the

accessibility of corpora software.
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4.1.2 Question No. 2
The second question was “Do you know the purpos&mguage corpora? Can you name

any?”

M Yes - 26
mYes-2

ENo-4
ENo-6

Approximately - 3

Approximately - 2

Chart No. 5 — University lecturers Chart No. 6 — Secondary school teachers

The Chart No. 5 shows that 26 (79%) out of the@®ressed university lecturers
knew the purposes of language corpora. Three (9%hem knew approximately their
purpose and four (12%) teachers did not know thipgae at all. There also were various
kinds of corpora that are known among the respasdery. The British National Corpus
was mentioned by five teachers, Collins WordbaW§ASE corpus , LOB corpus,
LUND corpus and the Brown Corpus were mentioneth @ace. Teachers also knew
Czech corpora, e.g. four teachers krémsky narodni korpus and one teacher named
Prazsky zavislostni korpus.

Three respondents mentioned their ideas aboutsh®f language corpora, e.g. to
ascertain the lexis, to verify correctness andidistion of words and collocations in
various contexts (journalistic or technical styjee)teach collocations and idioms or for
discourse analysis, semantic analysis or for dheti@s compilation. One respondent
referred to seminars and conferences held by Cdgwtiniversity Press (CUP). After
visiting one of these courses the teacher learhedtahe corpora which are made by CUP
in order to compile new textbooks and dictionareeg, the Cambridge International
Corpus or the Cambridge Learner Corpus.

The Chart No. 6 shows that six (60%) out of teroedary school teachers answered
negatively, two (20%) knew the purposes approxiiyaed two (20%) of them were
familiar with the purposes. Surprisingly, the tvespondents who answered affirmatively
were native speaker teachers. They claimed thguksge corpora are useful for linguists

who look at language performance, not just at gratiwal utterances. They also used
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corpora to find collocations, to determine curnesége patterns and frequencies of words,
grammatical and idiomatic expressions, and collalegms of the language or common
mistakes.

| suppose that this question is connected toitkedne. If teachers know the term
"language corpora", they are also able to nameretacorpora and to specify their

purposes.

4.1.3 Question No. 3
The third question is “Do you have access to laggusorpora at your workplace? If yes,

could you specify to which ones?”

MW Yes - 15 MYes-1
mNo-18 mNo-9
Chart No. 7 — University lecturers Chart No. 8 — Secondary school teachers

The Chart No. 7 indicates that 15 (45%) out ofuB®ersity lecturers had access to
language corpora at their workplace and 18 (55%)ndit have access to official corpora
software. Among the language corpora which werghat teachers' disposal were the
British National Corpus and its SARA online softwawhich was mentioned by 11
teachers, the Cambridge International Corpus, MIEA®rpus, ICAME corpus, COCA
corpus and BASE corpus were mentioned by one teathe ANC corpus is also used by
one teacher from the respondents. Also Czech lgggaarpora are used at universities,
such asCesky narodni korpus which was mentioned by six lees; or translational
corpora K&enka or K2, those two were mentioned by one tea¢eline corpora which
are freely accessible on the Internet were mentiong four teachers. Two of the
addressed teachers also had their own corpora vilasidhbeen created by them and their
students for various purposes, e.g. to compilestaoli articles on informatics or for their
own scientific research.

The Chart No. 8 shows that nine (90%) teachera Becondary schools did not have

access to any corpora software. Only one teacl@8t),Inative speaker, claimed that he
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had access to language corpora but these werewimcts from the course books and
dictionaries.
In my point of view, grammar schools do not paptte in projects which would

make use of language corpora thus teachers iléagbt need access to language corpora.

4.1.4 Question No. 4
The fourth question is “Are you interested in carpinguistics and corpus studies?”
Findings in these charts show that interest in usrnguistics differs among university

and secondary school teachers.

HYes - 25 EYes-4
ENo-8 ENo-6
Chart No. 9 — University lecturers hatt No. 10 — Secondary school teachers

The Chart No. 9 indicates that 25 (76%) univergigre mostly interested, although
18 lecturers out of these 25 did not have accessftware or they even did not work with
them at all. These lecturers were interested inuigeof corpora for many reasons, e.g. it is
a benefit when teaching a foreign language. Eigtturers (24%) who answered
negatively did not come across this term or thelyndit know the purpose of corpora and
thus they saw no sense of learning about them.Rendact why lecturers were not
interested in corpora was that they could not heetin their current work but they could
imagine that there might be projects in which coapmuld be useful.

The Chart No. 10 shows that four (40%) out ofsecondary school teachers were
interested in language corpora and corpus lingsigtven though all of them did not have
personal experience with any kind of software. $ixedeachers (60%) not interested in
language corpora did not have access to corporghaydould not think of the purpose of

them.
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Findings from these charts give evidence of thstiexg link between the access to
corpora software and the interest in corpus lingtas| assume that respondents cannot

imagine practical use of corpora unless they havaace to work with them.
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4.2 Analysis of the Answers from the Open Questions Par

The second part of the questionnaire was meane tiilled in by the teachers who have
access to language corpora or had experience Wwémn.t However, this was not a
pre-condition thus the second part was filled isoaby the teachers who did not use
corpora for their work but who were interested anpus studies.

This part gave the respondents a chance to exgressopinions. It was aimed to
learn more about language corpora and their positigppedagogy by descending from the
general to the particular since each teacher hathisespecific experience which was
essential for my research. Due to that it was ptes$o process all the answers and get the
idea about the real situation of the role of largguaorpora at universities and secondary
schools. Finally, the answers helped to evaluagefiibure prospects of language corpora

both at universities and secondary schools.

4.2.1 Question No. 5
The fifth question was: “Do you think that stud@fslanguage corpora are more suitable

for secondary schools or for universities?”

M suitable for
universities - 20

M suitable for
secondary
schools -7

other purposes
-6

Chart No. 11 — University lecturers' opinion

I would like to express the main division of thesevers with the Chart No. 11. Itis
clear that most of the university lecturers thouglat the use of language corpora at
universities would be effective; it was 20 (61%j} oti33 respondents. Seven lecturers
(21%) thought it is also suitable for secondaryostfand six lecturers (18%) gave other
examples.

The general opinion was that language corporaemespecialized tools for studying
languages and it is proper only for universitiegjmty in English branches. One lecturer
thought that it is not suitable for secondary s¢hbecause students at secondary schools
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should learn prescriptive language, not descript8lee also indicated that language
corpora depict the development of language througtne time, thus it is rather
descriptive and corpora are not much useful fachigsy secondary school students. She
suggested that corpora are appropriate for unikessivhere they have a wide use, e.g.
they are useful in teaching, in scientific researcn writing thesis. One teacher wrote
that he used corpora for linguistic analysis ordedagogical use, e.g. which words to
teach first.

One teacher expressed her opinion that it is mpiestion of age or a type of school if
a student is able to work with a corpus, but cdaarier's abilities. Thus it depends on such
factors as intelligence, ability to use a corpusperly or a type of course which students
participate in. In that case corpora could be bietéor both types of schools and it is up to
every individual how she/he can make use of a @rpu

One teacher mentioned that using the Internetwaya corpus is used can be also
useful at elementary schools. For example wherestschave to build a phrase and they
are unsure about it, they can use the Internettandcan find real existing phrases via

search engines.

M suitable for
universities - 1

M not suitable for
any schools - 1

70% -
no opinion -7

Chart No. 12 - Secondary School Teacher's Opinion

Answers from secondary school teachers were ndéscoriptive. According to the
Chart No. 12 we can see that only three teach@)®ut of ten expressed their opinion.
One native speaker thought that language corpora ma suitable for any kind of schools
at all but only for research. And the two remainiegchers thought that language corpora
were suitable only for universities in conjunctieith theoretical linguistics. However, one
of these two teachers, a native speaker, mentithraatorpora were perfectly suitable for
secondary school students who were interestechgukege and they might use dictionaries
compiled on the basis of corpora.
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According to the answers | assume that languagmca are indeed more suitable for
university students because they can use therhéarresearch or for studying linguistics
rather than general English. Besides, lecturesniaersities have more freedom to teach
what they want and how they want. Neverthelessuld suggest that secondary school
students should be at least informed about langoagera and their possibilities of use.
| think that language corpora could be used byms#ay school teachers but their students

need to be conducted when working with them.

4.2.2 Question No. 6
The sixth question was: “Should the work with laage corpora be a part of compulsory
education or an elective subject? Why?”

B compulsory -
12

M elective -12

no opinion -
10

Chart No. 13 University lecturers' opinion

The Chart No.13 shows that the answers were \edanbed. Ten lecturers (30%) out
of 33 did not give their opinion, twelve lectur¢d®%) thought the work with language
corpora should be a part of compulsory educatiwelvie (35%) lecturers considered
language corpora to be an elective subject. Treoresawere various.

The twelve lecturers who wanted language corpmiseta compulsory subject
suggested that this subject would be appropriateefoners studying philological branches
(i.e. courses dealing with translation, grammaegicology). They claimed that linguistic
theories could not be explained without knowingibéescts about a corpus. One teacher
thought that language corpora could not be omlieszhuse they had become largely
important for linguistic studies. Further, she attamed that students would not manage
to study properly without language corpora. Theas aiso an opinion that nowadays
empirically based research could not be made witboch detailed databases as language
corpora are. Some universities already offer cosgrylsubjects using corpora or

dissertations are assigned on the basis of a corpus
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One teacher was strongly for the idea that wotk worpora should be a part of
compulsory education. Moreover, he suggested thrabca could be integrated into
current courses, e.g. in practical use of language teaching how to write in a foreign
language.

Further detailed study of corpora can be an elecubject but every university
student should know what language corpora are dvad particular benefit can be drawn
from a corpus. Access to corpora software at usities is also important — students of a
linguistic branch should have a possibility of wiakwith a corpus.

The remaining twelve teachers thought that wortk worpora should be an elective
subject. The main reason was that a skill to watk & corpus is beyond the bounds of
higher education and it is too academic and speedl

Many universities also offer elective subjectsconpus linguistics, e.g. Masaryk
University in Brno or University of Ostrava.

One of them even claimed that the quality of stitsl had gone down in the last
decade and they had to work on their proficiencthanfirst place, even though a corpus
could show trends in language and be useful fguistic purposes.

Two university teachers also proposed that itdda useful to have an elective
subject concerning language corpora at secondapobecause some students were
involved in corpus linguistics but it should be watary.

M elective - 1

M not suitable

atall-1
80% no opinion -
8

Chart No. 14 - Secondary School Teacherlai@p

Findings in the Chart No. 14 show that only twad oiuten secondary school teachers
expressed their opinion. It is worth mentioningt tiese two were native speakers. The
first one is the teacher who thought corpora wetesnitable for schools at all thus she
answered this question similarly. She suggestedctiraus linguistics should not
participate in any school's curriculum. The sectwather thought that the use of corpora
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made the most sense in the context of linguiseoty, e.g. for testing the theories but it
seemed unnecessary for secondary school studentaehtioned that he used Collins
Cobuild English Grammar as a useful referenceftmdbnguage learners but that deep
individual study of language corpora was not nemgsat secondary schools.

All the answers proved that corpus linguisticeaasidered to be a matter of
universities. Since the same quantity of univer@gchers stood either for compulsory
education or for an elective subject there is arctonclusion and | would suggest further
studies in order to understand teachers' attitind@y point of view corpus linguistics
should be a part of university curriculum but oal/an elective subject. Definitely more
in-depth investigation into the topic would be ne@d we were to decide whether corpus

linguistics should be a compulsory or an electivigjact.

4.2.3 Question No. 7

The seventh question was: “What are the advantagédisadvantages of the work with
language corpora in your opinion?” This questioititeld a lot of response. All the
university teachers named many advantages as svdisadvantages.

The most frequently mentioned advantage was tige lamount of information in one
collection of texts and its easy availability. #shever been so easy to have an access to so
many examples from authentic discourse, all sysieaily arranged. Due to that it is
possible to look for concrete information very duyg to analyze the huge amount of data,
to gather documents for a research, to do a stalisurvey or to search morphological
and syntactic structures, collocations and idioms.

One respondent claimed that context is the mogbitant factor when explaining
language rules. Thus he worked with language carpolot because they provided him
and his students with hundreds of examples how wacti appears in difficult contexts.

The respondents also mentioned a corpus's adwafdagheir students. Also weaker
students are able to sort data statistically witlaking theoretical analysis (which had to
be made formerly) and they have access to theglilanguage and current vocabulary.
Another teacher, a native speaker, indicated thatk wvith a corpus is a funny and
adventurous way how to learn a language. Dueabdtudents become more independent
when they acquire linguistic knowledge in this kofdvay.

Only two secondary school teachers, native spsakeiswered this question. One of
them was very enthusiastic about the use of largaagpora and found no disadvantage at

all. The main advantage that he thought of was gedfpn of course books and
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dictionaries. The second native speaker mentiohatit is advantageous to use texts or
reference materials which had been prepared arlgzaxaby universities. His students got
a solid sense of preferred usage and they could®&dhe language is actually used.

Let us now turn on disadvantages which were meato They were more varied
because each respondent named many disadvantagde thad experienced on his own.
Anyway, there were three main disadvantages tleataspondents had in mind: time, price
and representativeness. Firstly, it is often timesuming to sort the data out and to
analyze them. Secondly, corpora software is quigersive and not every school can
afford to buy it. Finally, the language in corpai@es not have to be always representative,
it is just a fraction of discourse and no one adlyfrely on that or make rules on the basis
of a corpus.

Two teachers mentioned a connection with the metierBig search engines can
function as corpora as well. For example Google dansimilar work and it can
occasionally supersede the idea of pure text seaycihus language corpora are not as
unique tools for linguistic analysis as they sugptasbe.

Another teacher complained about the impossibtlityfind more information about
the sources that corpora had drawn from. She widkddto know more about the phrases
in a corpus, about the speakers and the conctasgiens.

Among commonly named disadvantages was the probtean insufficient tagging of
semantic categories, e.g. denotation, expressmityemotionality. These factors limit
researchers when they carry out a survey.

Only one of the two native speakers from secondatyols found disadvantages
about language corpora. He considered corpora tonmecessary and useless for his
students. Corpora consist of millions of words, abhiis too demanding and not
particularly user-friendly for students at secogdsrhools. He preferred to select a set of
texts for his students to work with.

In order to evaluate all the answers | think tre@madvantage is that language corpora
are useful tools for linguists and students whidiphto understand a language, its
evolution and variety. | think the main disadvamtag that corpora are expensive and thus
they are not much available at universities andisgary schools. For those who are
deeply involved in corpus linguistic and their wisity cannot afford buying corpus
software | would suggest trying to obtain a graviany corpora softwares are also

available on the Internet.
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4.2.4 Question No. 8

The eighth question was: “Could you think of spkesélanguage corpora use in English
language teaching?” This question is also basegessonal experience thus there were
many various answers, all with common signs.

Among the things that the university teachers edjren is a wide use of language
corpora. One teacher answered that there are wetimpossibilities of use, e.g. a lector is
able to demonstrate grammatical phenomena, idiphraseology, irregularities, the use of
lexicon, the acquisition of knowledge about frequeaf concrete words, or collocations in
context on many examples which corpora offer. Sitglaising corpora can verify
morphological and syntactical structure or prepos#l phrases.

Among the other reasons was also the form of legrrOne respondent mentioned
that work with a personal computer could be enitgirtg and not stereotyped. | think that
this kind of studying is very attractive mainly fgounger students. Moreover, a student
works as a researcher when searching informatidntas a creative work, unlike learning
theories by memory.

One respondent from a pedagogical faculty preparede teachers to use corpora,
how to work with them in correcting written work jarticular, and extracting useful
illustrative sentences for a variety of teachingpmses. He also uses corpora for analyzing
discourse or for stylistic analysis.

Another teacher, also from pedagogical facultyl baite a different opinion of using
corpora in English language teaching. She clainted it is too demanding to create
materials for teaching with language corpora. Stopgsed that it would be good if their
department had one non-teaching member of the wtadfwould just help them to create
activities, using corpora, to suit their needs. Butwould be impossible at small
universities.

One respondent claimed that he doubted that thiaaelogy of work with language
corpora is well-elaborated. New methods shoulddsslun order not to waste time and to
increase efficiency of the work with corpora.

A different idea appeared among the answers andstabout the real use of language
corpora for advanced students. One respondent dayesi the well-known benefits of
corpora to be useful but he doubted that they atpfll for students unless they could
really apply results of corpora studies in pradtisaguage use.

One native speaker gave an interesting exampie fie own experience. He wrote

about the possible use of language corpora. Hedw@dw from them when showing his
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students examples from discourse which they cowid remember. For example, this
respondent corrected the use of the expressioth®market’ to ‘in the market’. To him,
‘on the market’ meant ‘for sale’. However, ‘on thearket' seemed so widely used in
Europe that he decided that he should give up.ohelade, this teacher would like to use
corpora to confirm this concrete example and mahgrs.

This question was answered by the two native sggedkaching at secondary schools
as well as at the previous questions. The firspardent did not think that language
corpora are applicable at secondary schools, st ihed yet. Anyway, he would be happy if
the A-level exams were replaced by an exam thapguhp tests pupils' abilities to
understand, speak and write accurate, comprehensiglish. Also, if English literature
was taught in secondary schools, then it wouldhberesting to apply language corpora of
different authors during lessons. The second redgnnamed grammar books and
dictionaries which were corpus-informed as usefukéference.

In conclusion, use of language corpora in Endhsiguage teaching is unlimited and it
is hard to describe all possibilities because eueacher prefers a different method.
However, | think that students should participatearpora compiling and they should use
corpora by themselves in order to learn how to weitk them. One of the opinions was
that the potential of language corpora is not fubglized in education and that corpora
offer more possibilities than it is really used.nde, | would propose that teachers could
involve their students more into work with corpaad lead them, so they will not be
passive. | do not think that corpora are inappliealn education, even at secondary
schools. It depends on every school, consequentlthe stuff, how they will exploit the
possibilities that language corpora offer.

4.2.5 Question No. 9
The ninth question was: “What specific functioncofpora do you use in your work?” The
aim of this question was to find out how languagepora are useful for teachers and to
evaluate respondents' answers in order to learat éahe real usage of corpora in practice.
Seven university teachers out of 31 answeredtliegt used corpora firstly to look for
collocations and subsequently they verified if pheases existed in given contexts.
Further the respondents used corpora to make catsnabout stylistics, register,
language variation, to examine data credibilityptepare teaching materials, e.g. exercises
and worksheets based on corpora, to examine vageunses of spoken and written

communication, to find word sketches or illustratsentences.



TBU in Zlin, Faculty of Humanities 38

The respondents mentioned that there is also silplity of using corpora for lexical
and grammatical analysis, to gather materials édsearches, to make discourse analysis,
sociolinguistic analysis, and pragmatic analysisgénerate charts on the basis of corpora
or to add morphological derivations (e.g. word fermmflected forms).

Two respondents used translational corpora. Ontbeyh worked as a translator and
he gave lessons of CAT (Computer Aided Translatioimys he used special bilingual
corpora with a function called translation memorihe second respondent used
translational corpora for analysis of tendencieranslation. He also usétesky narodni
korpus for his translations, mainly to search doditfon and the use of lexical items in the
Czech language.

Another teacher used corpora very intensively.she claimed, she tried to derive
maximum benefit from a corpus and she used evenythigiven corpus offered, mainly
concordances and a word frequency. Furthermore,uskd corpora to create her own
terminological vocabularies.

One teacher did not teach linguistics but literat@and she would like to use corpora at
her lessons but she was unsure if there somerjitaplications existed. | think that if one
is deeply involved in language and corpus lingossit does not matter she/he does not
teach linguistics. Corpora could be useful for gledy.

Six teachers did not use any kind of corpus bey tinentioned possibilities which the
Internet offered. They used search engines as ég®gaorpora in order to verify phrases,
collocations and word frequency.

Again, only two secondary school teachers, nadpeakers, expressed their opinion.
The first native speaker claimed that he used carmmly when he compiled course
materials for his students. The second native spealentioned that he used corpora to
collect online texts to teach literature, i.e. osigall corpora for specific purposes.

So far, it seems that the primary purpose foraisircorpus is to find out more about
collocations and word frequency. Other functionsiclwhcorpora provide are countless
since every teacher needs various information. Tihisrworth mentioning that the Internet
holds the function of a kind of a corpus which @siey accessible. Further studies are
needed to find out how much the Internet and itarcde engines are reliable and
substitutable. 1 suggest that both corpora and ckeangines have their specific

advantageous functions and it is up to every imftia which way she/he chooses.
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4.2.6 Question No. 10

The tenth question was: “Are your students ablevaok with language corpora, possibly
to create small corpora and work with them?” Askihig question | wanted to know if
respondents compile corpora together with theidestts and if this helps them to conduct
a lesson in a new way. Provided that students dio thwn investigation when compiling
corpora | think it could be an interesting changéearning a foreign language.

The respondents split up into three groups — it §roup were teachers whose
students are able to work with corpora or even &blereate them, the second group of
respondents were those who refused this optiortlenérst group were those who did not
express their opinion.

Fifteen out of 33 university teachers thoughtsitpossible to use a corpus in their
lessons and they acknowledged that corpus linggigs a frequently discussed topic
among their students. Three teachers spoke abowneeld students and how they
compiled their own language corpora during theirkvon a dissertation and a bachelor
thesis. These advanced students worked with sprsdahnd smaller corpora or corpora
which had been made by them, students studyinghér first degree at university often
used large and well-known corpora such as thedBriiational Corpus afesky narodni
korpus.

One respondent was really enthusiastic abountiethiodology of conducting a lesson
because she had an excellent corpus builder avdwaplace so it was very easy to make
corpora with students. She was very satisfied Wighprogress her students made. Students
proved interest in corpus linguistics, they ledcdssions and they looked for commonly
occurring errors, which was of greatest interesttiem.

One respondent described his students' work duesgons. They learnt how to
construct a small scale corpus during the coursesl®ol, e.g. lexicology or grammar
courses. Another respondent, who gave lessonsaoslation, used translation memories
as small corpora and his students created theiramNections of texts and terminological
glossaries.

Among the fifteen respondents there were threeht=a who believed that their
students would be able to use corpora after a sfaaning and thorough conduction.

Eight university teachers thought that their stuslewere not able to work with
language corpora or even to create their own soaaiora. One of the reasons was that

students were content when using search engindsednternet and that was sufficient for
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their school assignments. Another reason was treékkiwown language corpora are
adequate for students' work and they did not hawedate their own corpora.

Two native speakers who worked at secondary sshdidlnot think that it would be
useful for students to create their small corpatefinitely not on grammar schools.
Besides, they could not imagine that there woultirhe for compiling small collections of
texts at their workplace.

| consider the suggestion of compiling small-sdaterpora with students to be an
excellent idea. Students can promote their languagareness and get to know their
learning needs more. Students can make progrésarimng a language while constructing
a small specialized corpus. | suggest that the maihlem is in the lack of time to conduct
students in such a time-demanding work. No lessomapt is the fact that language
corpora are not much accessible at universitiesgdneral, | think that teachers are

enthusiastic about this possibility of learningaadguage.
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CONCLUSION

This bachelor thesis provided a theoretical andctpa introduction to the role of
language corpora in linguistic study of the Englesiguage and the real use at universities
and secondary schools.

The theoretical part aimed to clarify the probleimdefining corpus linguistics and
language corpora. Several definitions from varitbiguists were described. | hope these
theories helped to comprehend the topic.

The practical part showed many interesting faétst, | think that the most important
factor for my survey is the number of respondermespite the large amount of
questionnaires which were sent, only 33 univerturers and 10 secondary school
teachers answered. These data indicated that cdipgsistics is better known at
universities. However, | was very glad that lectsrexpressed their ideas, experience and
suggestions, as well as with critique.

As | assumed, language corpora are not generalbyvk at secondary schools and
teachers are not much involved in the idea of usmigpora during lessons. The reasons
why language corpora are not either accessiblesed are similar at both types of schools,
e.g. schools cannot afford buying corpora softwageause of the high price, corpora are
too large bodies of data and it would represemrimétion overkill for students or the fact
that there are easily accessible search enginéseoimternet which could be used instead
of language corpora. On the other hand, teachems &also conscious of many advantages
of using language corpora at schools, e.g. corpe useful tools when finding
collocation, verifying phrases in given contextegamining data credibility.

In order to evaluate the role of language corpaoezkon that a significant progress in
the use of these collections of texts has been nfdielents and teachers are interested
more in corpus linguistics, they are aware of tlsefuiness of corpora in improving
language proficiency. | think that teachers caro gjain a better appreciation of their

students when using such a creative tool for te@chiforeign language.
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APPENDIX P I: QUESTIONNAIRE

My name is Barbora Sudova and | study at the FaafitHumanities of Tomas Bata
University in Zlin. This semester | am working ory imachelor thesis, the topic is "The
Role of Language Corpora in Today's Linguistic $tatithe English Language". The goal
of my thesis is to study usage of language corporgractice. | have prepared a
questionnaire on this and | would like to ask ybyou could answer the questions below.
It is enough to cross or highlight your answergha first part. The second part of the
guestionnaire are open questions. It would helgesgarch a lot if you could give answers
to these questions and express your opinions. bl data will be used only for the

purposes of my bachelor thesis. Thank you for yimoe and willingness.

1. Have you ever come across the term "language corpalin connection with

your work?
[1 Yes
[ No

2. Do you know the purposes of language corpora? Caroy name any?

[] Yes

[] No

[ 1 Approximately

3. Do you have access to language corpora at your wagalace? If yes, could you
specify to which ones?

[1 Yes

[l No



4. Are you interested in corpus linguistics and corpustudies?

[1 Yes

(] No

Please answer the following questions if you usguage corpora or have

experience with them:

5. Do you think that studies of language corpora are wre suitable for secondary
schools or for universities?

6. Should the work with language corpora be a part oEompulsory education or
an selective subject? Why?

7. What are the advantages and disadvantages of the vkowith language
corpora in your opinion?

8. Could you think of spheres of language corpora use English language
teaching?

9. What specific function of corpora do you use in youwork?

10. Are your students able to work with language corpoa, possibly to create
small corpora and work with them?



APPENDIX P II: DOTAZNIK

Jmenuji se Barbora Sudova a studuji na Fakiltmanitnich studii, Univerzita Toméase
Bati ve Zlire. Tento semestr zpracovavam bakstdu praci na téma "The Role of
Language Corpora in Today's Linguistic Study of Bmglish Language". Cilem mé prace
je zkoumat vyuziti lingvistickych korpusv praxi. Ripravila jsem na toto téma dotaznik a
rada bych Vas pozadala, zda-li byste mohli zodgévnasledujici otazky. V prvniasti
stati Vami vybrané odpasdi zaSkrtnouti zvyraznit. Ve druhé&asti jsou otekené otazky.
Velmi by mému vyzkumu pomohlo, kdybyste odpddli na tyto otazky a vyjadi tak
suvij nazor. VSechna data budou pouzita pouze pedyimé bakal&ské prace. Bkuji za

VasSc¢as a ochotu.

1. Setkali jste se ve své praxi s terminem "jazykovédipusy"?

[] Ano

[l Ne

2. Vite, k jakym G¢éelim se jazykove korpusy vyuzivaji? Mizete réjaké

jmenovat?
[] Ano

[] Ne

[ ] Priblizng

3. Mate na VaSem pracovisti ffistup k jazykovym korpusam? Pokud ano,
k jakym?

[] Ano

[l Ne



4. Zajima Vas problematika jazykovych korpusi?

[] Ano

[l Ne

Nasledujici otadzky jsou ukeny pro ty, kdo jazykové korpusy vyuzivaji. V

piipadé, Ze k nim mate Fistup, prosim odpowzte na nasledujici otazky:

5. Myslite si, Ze jsou jazykové korpusy vhod§si pro vyuku na stirednich
Skolach nebo na vysokych Skolach?

6. Mélo by byt studium a prace s jazykovymi korpusy sotasti povinné vyuky
nebo jako volitelny predmeét? Pro¢?

7. Jaké jsou podle Véas vyhody a nevyhody jazykovych kpusa?

8. Jaké je podle Vas vyuziti jazykovych korpué ve vyuce angktiny?

9. Jakeé konkrétni funkce korpusi pri své praci vyuzivate?

10.Jsou Vasi student schopni vytviit jednoduchy korpus a pracovat s nim?



