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ABSTRAKT

Bakalatska prace se zaméfuje na studijni programy obchodni angli¢tiny v Evropské Unii.
Teoreticka Cast prace se zabyva typickymi znaky obchodni anglictiny, jeji spolecenskou
pottebou v zemich EU a jejimi charakteristikami v prostiedi univerzity. Prakticka cast se
zaméfuje na analyzu nabidky programi v evropskych zemich a porovnavéa jednotlivé
programy. Cilem této bakalarské prace je urcit, které zemé nabizeji tento typ studijniho

programu a zjistit, v ¢em se jednotlivé programy obchodni anglictiny podobaji a lisi.

Kli¢ova slova: obchodni anglictina, bakalarsky studijni program, univerzita, Evropska Unie

ABSTRACT

The focus of this bachelor’s thesis is on Business English study programs in the European
Union. The theoretical part deals with the specifics of Business English, its social need in
the EU, and the characteristics of Business English in university settings. The practical part
focuses on the analysis of the variety of programs offered by the European countries and the
comparison of the separate programs. The aim of this bachelor’s thesis is to figure out which
countries offer this type of study program and to find differences and similarities between

the Business English study programs.

Keywords: Business English, bachelor’s study program, universities, European Union
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INTRODUCTION

English represents a medium of communication across many industries. Additionally, it is
currently an essential part of international business communication. These factors led to the
development of Business English which has specific characteristics to accommodate the
needs of this particular sphere of communication. This type of English is used in business
worldwide. As a result, some universities introduced programs focused directly on Business
English. The aim of this thesis is to analyze the Business English university study within the
European Union. In addition, it aims to find out the differences between the study programs
of the individual member states.

This thesis is divided into two separate parts. The first part is the theoretical part and it
is further divided into three sections. Initially, it discusses the importance of Business
English and its specifications in comparison to General English. Then, it talks about the role
of English in EU countries. Lastly, the Business English teaching at the bachelor’s degree
university level is discussed.

The practical part focuses on comparing the individual study programs. This part
describes the methodology of the research and summarizes the research results. In the result
section, the programs offered in the EU countries are analyzed, and the individual study

programs are compared in terms of the separate subject categories.
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1 BUSINESS ENGLISH

Alongside accounting and computer skills, Business English appears to be a necessity for
succeeding in today’s business world. In the sphere of business, other languages, such as
Mandarin Chinese, Hindi, or Spanish, are also used though only in specific regions. In
comparison to the languages mentioned, English is unique as it is used all over the world.
Business English represents a medium of communication in business for many natives, as
well as second or foreign language speakers. In the business of many states, English is used
together with the mother tongue. As a result, business people from these states tend to switch
between those two languages while conducting business (Nickerson and Planken 2016, 4).

Zolota (2019, 68) mentions that Business English is utilized in communication between
international businesses and for communication of businesses with their stakeholders. It
serves a purpose in communication between non-native speakers as well as the interaction
of natives with non-natives.

As Dewey (2014, 14) says, English took the place of lingua franca around the globe.
ELF can be defined as a language used in different situations as a contact language between
people who come from different cultures and speak different languages, most of which are
non-native speakers. In the past, other languages were lingua franca, yet it had never been
on such a scale as English. The globalization of English resulted from the globalization of
the whole world and media. Consequently, the English language dominates in business as
well as education. Any other language did not have such a role in the world as English.

According to Crystal (2003), English became the standard language of a large amount
of knowledge all over the world. It came to be the primary language of instruction and
materials for education in many countries. Considering, access to knowledge is an essential
part of education, those who learn English are more likely to get access to the latest research
than those who learn any other language. Studies from as early as 1980 show that 85 percent
of biology and physics papers were written in English and the same applied to medical
papers, where it was 73 percent. The number of English papers has been increasing for a
long time. English tends to be used more as the number of foreign students at universities
begins to grow and classes are becoming language mixed.

Du-Babcock (2003) says that business communication initially became the subject of
teaching in the USA. Its original intention was to teach communication, specifically, the
form and structure of business communication, to American students. Furthermore, the main

objective was to teach them to use the correct form of English in writing letters and memos,



TBU in Zlin, Faculty of Humanities 12

and to communicate effectively. The students learnt to survive in the American business
environment and to engage in the real world. Yet, these programs were focused only on
business communication in the American environment. Consequently, the study was
narrowed only to speakers with the same cultural background. Additionally, he
acknowledges that as economics started to expand and business became international, the
American environment was insufficient. Communication with professionals from different
cultures became a barrier. As a result, the aim of the Business English study today is to teach
students how to communicate in a global multicultural environment (Du-Babcock 2003).

As English became the global language of media and business, and General English did
not meet the needs of learners anymore, the need for English for Specific Purposes, which
would be more suitable for the needs of this particular area, arose. Besides other types of
specialized English, such as medical English or scientific English, Business English can be
also recognized as ESP. As already mentioned with Business English, also other ESPs are
learnt as a second or foreign language specifically in countries, where English does not
represent the mother tongue of the natives. As opposed to the General English course, ESP
is suited specifically for a selected professional field and fulfills the requirements of a
profession (Fitria 2019).

According to Fitria (2019, 146), ESP has numerous benefits, which provide its users
with a competitive advantage within their area of specialization. First, the specific content
of the courses allows for faster learning since students learn only what they need for their
field. As a result, they tend to be able to familiarize themselves with the special terms
quicker. Second, the learning is more efficient as the use of adequate material and other
resources allow for the acquisition of the special items. Also, the needs of the students are
met more precisely. Third, it makes the learning more effective as well. After completing
the course, students are able to use the language in specific situations in their profession. No
time is wasted on the language that they will not be using. In the general language, topics
are discussed on a superficial level, whereas the ESP enables the teacher to go in depth on

the specific topics.
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1.1 Business English vs. General English

Initially, the Business English courses differed from General English mainly in the
specialized vocabulary. Classes were distinct in focus on specialized terms covered in
written texts and vocabulary drills. Nonetheless, these courses did not consider the needs of
the specific professions. Later, the programs changed in order to meet the needs of the
evolving opportunities of the job market. As a result, the programs started to incorporate
communication practice as well as vocabulary in the context of business. The teaching began
to focus on specific real life situations, including conversations at meetings, the ability to
give presentations or negotiate. Its focal point converted from the vocabulary drills to the
language in context (Fitria 2019, 147).

The focus of both, Business English and General English is on developing
communication skills. In contrast, Business English puts emphases also on professional
knowledge. In addition, it is also distinct in the requirement of certain knowledge of the
subject matter, which is a fundamental part of Business English learning (Kic-Drgas 2014,
83).

According to Fitria (2019, 144), Business English can be identified as a combination of
general and specific content. Also, the learning methodology may differ from that of General
English. The reason behind the learner’s purpose must be taken into consideration when
deciding about the content and methodology. As far as the goals are concerned, Ellis and
Johnson (1994, 25) propose that Business English, compared to General English, requires,
among other things, tight control of the study plan together with the selection of proper

materials.

1.1.1 Business English Grammar and Lexis

Ellis and Johnson (1994, 9) argue that knowledge of complex grammar and idioms is not a
necessity for effective communication in the sphere of business. On the other hand, grammar
such as conditionals and modality is usually paid more attention to as it might be useful in
negotiating or for the purpose of showing attitude.

As far as the vocabulary is concerned, Alibec (2014) suggests that Business English, as
opposed to General English, is highly specialized and includes special vocabulary and
phrases. Ellis and Johnson (1994) also state that specific terminology is an essential part of
Business English study. Besides terms, this type of English also contains a lot of acronyms
and different concepts. Learning the concepts that describe changes and trends as well as

different business strategies or product characteristics, is a component of English with a
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focus on business. Within these concepts, students should be able to show agreement,
recommend, or discuss similarities and differences.

Jiang (2015) draws out several examples distinct to the lexis of Business English. The
user is required to be familiar with numerous abbreviations Business English contains in
order to be able to navigate in the language. Abbreviations such as COD for “cash on
delivery”, or CWO, which stands for “cash with order”, can be found in the business
language. Also, knowledge of vocabulary referring to macroeconomic development, for
instance, GNP, GDP, or NI, appears in the Business English lexis and is an integral part. In
addition, business language contains a lot of compound neologisms, for instance, cyber-
marketing, online publishing, or value-added-service.

As Jiang (2015) says, the goal of the business language is to be formal, serious, and
without ambiguity while friendly at the same time. He also mentions that in Business
English, some informal expressions are replaced by more formal ones - illustrated by the
examples of “purchase” instead of “buy”, “require” instead of “want”, or “continue” instead
of “go on” — which are more likely to be used in the business settings. Overall, the

communication should not be too formal in order to keep the interaction simple and friendly.

1.1.2 Business English Speaking

As Ellis and Johnson (1994, 9) mention, English is usually the language of business
meetings, even in cases where most of the participants are non-native speakers. The language
of such speakers is not as complex, and they use simpler structures and vocabulary than the
natives. Alibec (2014, 59) states that Business English serves its purpose in several events
such as business meetings, phone calls, while giving presentations, or in communication at
meetings. Consequently, expressing an opinion, giving advice, or negotiating is an essential
part of Business English speaking skills.

Ellis and Johnson (1994) say that communication in Business English has a specific goal
and reaches towards a successful result. For the most part, in business communication,
personal feelings and opinions are not expressed, instead, facts are evaluated. Discussions in
business have distinct characteristics. In these discussions, the speakers usually know each
other very slight or oftentimes not at all. The aim of the conversation is to build rapport while
keeping it formal and professional and avoiding being too familiar. The language is direct
and formulaic language appears throughout the communication. In the communication,

information should be delivered clearly with the aim of avoiding misunderstandings.
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Emphasis is put on the performance. The goal of business English is for the learners to be
able to understand and get the intended message across.

There are several skills the learner of Business English should acquire. One of which is
to be confident and fluent while speaking. They also need to be able to organize the
information they are delivering in a sensible way. Therefore, clear pronunciation, stress,
intonation patterns, and turn-taking in interactive sequences are essential parts of the study.

Moreover, Esmerova (2018) states that the main goal of business communication is not
to be perfect but to reach the goal as quickly and effectively as possible. The main objective
of the Business English classes is to manage to develop language skills for use in a business
context. Therefore, in the classes should be enough student talking time to ensure adequate

speaking practice.

1.1.3 Business English Writing

As Ellis and Johnson (1994, 9) say, the syllabus for Business English differs from the one
for General English. Besides spoken discourse, also written discourse makes up a part of the
syllabus. In Business English writing, the focus is mainly on reports, letters, memos, or
emails. Emphasis is on cohesive devices and also organizational features such as signaling
a new topic.

Jiang (2015) suggests that the language needs to be brief, diplomatic, and
compassionate. He also mentions that it contains a lot of formulaic language. In international
business, we need to understand documents such as invoices, insurance policies, or bills of
lading.

As already mentioned, the aim of Business English communication is to conduct
business. Therefore, it can find its use, for example, in business meetings, advertisements,
or memos. All of these are practiced in the Business English classes. Business English
writing can be characterized by a high level of intertextuality. In other words,
communication in business is interconnected, for instance, an email may refer to a previous
email that had been sent in the past. As a result, a certain amount of knowledge of the topic

is expected (Nickerson and Planken 2016).
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1.1.4 Cross-Cultural Awareness

Jiang (2015) mentions that speakers taking part in international business communication
usually use different languages and come from distinct cultures. In that case, understanding
the language and culture is necessary for the exchange of information and knowledge.
Additionally, studying Business English enables students to learn from the experiences of
other countries.

Esmerova (2018) states that the goal of Business English is to be used on the
international level. Consequently, it is of practical use to familiarize with how different
cultures conduct business as other non-native English users are also going to be a part of the
international business.

The aim of the Business English programs is to enable students to communicate on the
international level. Consequently, cross-cultural awareness is also of the essence in the world
of business. In today’s world, it is important to be aware of one’s own culture and recognize
the differences from the others. Moreover, recognizing cultural differences and having the
ability to respond to them accordingly is an important part of communication in business. In
addition, it is necessary to be aware of the management style of other cultures as well as their
attitudes or expectations. Therefore, knowing other cultures is an element of success in
business (Ellis and Johnson 1994, 19).

While studying Business English, cultural differences need to be taken into
consideration. In business meetings, different nations have different behavior. For instance,
in the Nordic countries, people put a lot of stress on turn-taking and they do not interrupt,
while in southern Europe, interruptions are quite common. In Britain, they allow for a joke
during a presentation, whereas in Germany, it is not highly appreciated. In Norway, members
of a group are supportive. In Japan, people try to stay away from confrontation. Not only
nationalities but also some companies, such as IBM, developed their own culture. In the
future, these cultural differences may become less and less significant in the business world,
and one international business behavior may develop. As a result, differences between
business people from different parts of the world may become less noticeable (Ellis and
Johnson 1994, 18).

Byram (2021) also stresses the importance of the intercultural aspect of a language. Not
only the language and its phonetics or syntax, but also the paralanguage and kinesics should
be acquired. Accommodating preparation for the inter-lingual and inter-cultural reality of
the current world appears to be an essential part of the educational system. Attention is given

to the interaction with other congregations. Language learners should become more aware
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of the link between language and culture. Cross-cultural training seems to be an important
part of the language teaching process as it provides the learner with the foundations for

interaction with people of different nations without having to know their native language.
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2 ENGLISH IN EUROPE

Several discussions about the existence of distinct English in Europe, oftentimes referred to
as Euro-English, had been carried out. According to Modiano (2001), English is viewed as
the lingua franca in the European Union as well as in many other countries, such as India or
Singapore. Most places around the world, where English is used as a lingua franca,
developed their distinct variety. The strong position English holds in the EU could also lead
to the codification of this variety. European English differs from the other varieties in several
aspects. Besides the specific accents and register, also new coinages and proper nouns, such
as Schengen, member state, or euro currency, initially occurred in Europe. Grammatical
constructions that are not common in Standard English also appear in the English of
Europeans.

Seidlhofer (2001) suggests that the distinct variety of English appears especially in face-
to-face communication. To the specifics of the European variety belongs the omission of the
suffix -s with the 3™ person, missing definite and indefinite articles, exchanging relative
pronoun “which” and “who”, using gerund in construction where it should not be used, or
using “isn’t it” as a universal question tag.

According to Forche (2012), usage of English all around the world led to the
development of several new varieties of English, such as Indian English. In the EU, English
has been intensively used as an international language in many aspects of life. It represents
the language of European organizations and also of business in Europe. EU citizens are
encouraged to learn English in order to improve their international communication skills.
English of these citizens shows features of British English; however, it has some specifics.
It contains vocabulary which is specific for the EU, such as Schengen, handy, to be blue
eyed, or using actual for current, or eventual for possible. It can also differ on the phonology
level, for example, in a slower rate of speech or slightly different pronunciation. As far as
the syntactical level is concerned, European English speakers tend to use irregular verbs as
regular ones or use less prepositional and phrasal verbs. Additionally, they often choose
incorrect tense. It is speculated that Euro-English exists as a large number of European speak

it even though the characteristics could be considered only mistakes of the speakers.
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2.1 The Social Need for Business English Teaching in European

Countries
As Crystal (2003) mentions, many contacts are made daily all over the world; thus, the
international language has particular importance in business communication as well as
international education. English serves an important role in the economic and social well-
being of many nations. Moreover, it is seen as an auxiliary language of business meetings.
Most of the world’s electronic data is in English, including those from businesses.
Consequently, English language teaching is an expanding industry.

Zelter (2010) says that many international organizations are opening, which raises the
need for employees with knowledge of Business English. Students of economics or business
should learn the business language, while students of science should learn General English
that is adapted to their area. According to Alibec (2014), it is necessary to introduce students
to some business terminology, texts, and grammar exercises, as many of them will be
working for multinational companies.

Over time, English became the language of commerce, and in business, it has entered a
spot above all languages. Considering, European Union is open to international projects,
membership in the EU also calls for knowledge of the language. Nowadays, the level of
language teaching is one of the major indicators of high-quality education at universities. As
knowledge of Business English is becoming a necessity, competent knowledge of the
business language makes graduates more competitive in the job market. Many companies
promote Business English from their employees in order to improve their working
competencies. The knowledge of Business English is especially appreciated in companies
with a foreign capital share. It has a use in companies that have foreign investors in Europe.
Allin all, learning Business English is a good step towards succeeding in the field of business
(Kic-Drgas 2014, 82).

Although the United Kingdom left the EU, English remains the official working
language. According to Regulation No 1, all documents sent between institutions and
countries must be in English. In the EU, English is used as an intermediary language, and all
information from other languages is translated into English (European Union, n.d.). Maican
(2017) suggests that European countries have strong business relationships as the workforce
of the free market is mobile. Language competence is, therefore, a necessity in higher

education, and it also helps to develop a more competitive position on the job market.
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Du-Babcock (2003) says that the multicultural working factors were developed by the
migration of the workforce and relocation of the machinery. As a result, the need for
effective and efficient communication in the English language has risen. Companies look
for experts outside of their country’s borders. Furthermore, some companies prefer to take
advantage of workers from a country where the salary is lower in order to reduce their
expenses. Another factor is that customers tend to select world-class products. Therefore,

businesses need to adjust to cultural differences in order to succeed.
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3 TEACHING BUSINESS ENGLISH AT UNIVERSITIES

Crystal (2003, 5) says that in order to meet the needs of the globalized world and the evolving
job market, many universities introduced Business English study programs. Consequently,
it can be found at universities in relatively every country around the world, although the
standard of the overall language teaching tends to differ as it largely depends on the financial
support denoted for this purpose. Moreover, poor language knowledge in a country could be
attributed to the lack of financial support. Maican (2017) also proposes that including
Business English in programs focused on economic studies seems to be a growing trend in
many bachelor’s and master’s programs at universities in Europe. Moreover, in study
programs focused on international business or economics, a significant part of the program
is dedicated to the business language.

As Jiang (2015, 29) mentions, Business English is an important part of many
universities' curriculums. He adds that knowledge of Business English includes also
knowledge of the trade, finance, management of a business, marketing, and others. The
fundamental aim of the Business English programs is to teach students to be able to
communicate effectively in any kind of business situation they may run into during their
careers.

Business English, alongside other ESPs, is tailored to the needs of the students and also
to the social and cultural context in which it is intended to be used. Its fundamental aim is to
meet the needs of the students by focusing on a particular occupation and materials are
chosen accordingly. As a result, the programs tend to be precise. Business English consists
of two levels of skills. The first is the language level such as reading, writing, listening, and
communication skills, and the second is the work competencies, including managerial,
personal, and technical skills. In the Business English programs, students need to develop
communication skills for the context they are in. Business English teachers visit classes, talk
to the faculty, and study different strategies in the business field. Providing students with
authentic context is a part of the Business English curriculum; however, some may argue
that these texts without the original settings lose their authenticity (Johns and Price-

Machado, 2001).
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3.1 Bachelor’s Programs

The bachelor’s Business English study programs offer intensive teaching of the business
language. Besides Business English, programs involve other subjects such as Brand
Management, Corporate Finance, or Marketing. For the most part, these subjects focus on
the sphere of finances, accounting, economics, management, marketing, and also computer
skills. In addition, students get an insight into the world of international business (Aalto
University, n.d.).

Teaching programs consist of lectures and seminars, where students are required to
cooperate while working on different group projects, during which they practice the
language. Students are also enforced to conduct individual theoretical work. An important
part of Business English study programs in Europe can also be a period of study abroad.
Usually, students can spend a semester at a partner university in another state (Aalto
University, n.d.).

The goal of the Business English courses is to improve the language skills of students
and to familiarize them with the relevant terminology. Furthermore, students should also
develop key communication skills, including writing, reading, presenting, and debating

(Swiss School of Management, n.d.).

3.1.1 The Language Level

When entering the Business English study programs, students are usually expected to have
an excellent knowledge of English as it is the language of instructions from the beginning.
Understanding and fluent usage of English is, therefore, a necessity. Moreover, students need
to be able to express themselves clearly and with ease in spoken as well as written English
(Aalto University, n.d.).

Maican (2017) proposes that the main objective of the Business English programs is to
enable students to compete in the national as well as the international job market by acquiring
all the essential language skills. To accomplish these objectives and achieve the intended
level and competencies, students need to have a desired level of English when enrolling in
university. Courses for beginners are an exception, but they are usually only elective.
Insufficient language skills could be an obstacle in the teaching and learning process. For
the most part, students need to have language abilities at least at the Bl level to enter a
Business English program. The expected level must be proven by secondary education, high
school certificates, or language certificate. According to the CEFR (2001, 24), the users at

the B1 level are able to communicate on familiar matters concerning work, school, or leisure.



TBU in Zlin, Faculty of Humanities 23

Furthermore, they can solve problems while travelling in foreign countries or in practical
life. As far as writing is concerned, they can create a text on the topic of interest. They can
also express their feeling, dreams and hopes, and give reasons for their opinions.

Maican (2017) says that according to European regulations, the foreign language level
at the end of the bachelor’s degree program is B2. As stated in the CEFR (2001, 24),
language users at the B2 level understand the main ideas of not only familiar topics, but they
can also follow complex texts and technical texts concerning their field of specialization.
They are able to communicate fluently and spontaneously on everyday issues and interact
with natives. They can also create a clear, complex text and explain in detail their opinion,

including advantages and disadvantages.

3.1.2 Business English Teacher

As Fitria (2019) says, English as an international language is needed in all spheres of
economics. Consequently, the demand for English Teachers is high. Economic globalization
calls especially for teachers of business language. The purpose of the Business English
teacher is to help students to improve their ability to communicate in their particular field.
“ESP teachers are not specialists in the field, but in teaching English, their subject is English
for the profession but not the profession in English” (Fitria 2019, 149). However, the teacher
of Business English is expected to possess both, the language teaching skills as well as some
knowledge of the subject matter. In addition, the purpose of the language and its function
need to be assessed. The goal of the students is not only to be able to communicate on daily
matters but also in situations in their professional world.

Ellis and Johnson (1994) suggest that even though it is an advantage to have some
knowledge of business, it is not a necessity for the teacher to be an expert in the field. First
of all, they need to be language teachers to be able to present and explain the concepts. The
Business English teacher is not there to teach different business strategies and business
theories. Their goal is to develop students’ ability to communicate effectively in situations
they may encounter in the future; however, reading relevant material is not meaningless.
While the students learn about the language, the teacher, on the other hand, can get a better
insight into the business. As the Business English programs may have different minor
focuses, teacher adapts to the needs of students of the particular program. They should be
able to prepare students for any kind of business effectively. To be able to adapt to the needs

of learners with a particular focus, Business English teaching needs to be flexible. At
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universities, teachers usually familiarize themselves with textbooks the students use for their
other classes to understand the basic concepts of business.

Ellis and Johnson (1994) say that experience of living abroad for some period of time is
considered a valuable quality of a Business English teacher. Having learned a foreign
language themselves and using it helps the teacher to empathize with the students. On the
other hand, some of these teachers may have been in business in their past as they had
business as their career. They might have decided to change their career path, looking for
more personal contact than the business could offer them. These teachers can be preferred
over those who have only the necessary education and not the practical knowledge of the
field. Moreover, the real-life experience of companies and business might be preferred over
language education. A business background is usually not required by universities, yet it can
be a benefit.

As far as teaching is concerned, Alibec (2014) mentions that self-directed learning and
teaching oriented at the students is preferred over the traditional approach. The use of
authentic materials also appears to be effective as it provides a realistic context for students.
Materials and teaching methods should be up to date in order to meet the demand of the
business world.

Ellis and Johnson (1994) imply that in some parts of the world, for instance, in South
Asia, the power imbalance in teaching is present with the teacher as the person in power and
students just listening. While in some other parts of the world, the cooperation between
students and teachers is teamwork, and the composition is determined accordingly. In that

case, to a certain degree, students have a say in the content of the classes.

3.1.3 Applicability of the Business English Graduates

Countless successful companies around the world nowadays are oriented towards the
international market. In the international environment, employees need to be able to work
on the global level and have adequate skills and knowledge. Not only do the graduates of the
Business English programs understand the business world, they also have the ability to
communicate and work in mix-cultured teams (Aalto University, n.d.).

Having completed the Business English study program, graduates should be able to
deliver a presentation as well as explain concepts and describe them effectively. They should
also be able to interact with other companies and visitors. Additionally, they possess the
abilities to entertain, contribute to discussions and meetings, negotiate or make phone calls.

As far as the listening aspect is concerned, the graduates should be able to follow talks, such
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as presentations, lectures, or instructions. Besides, they should be compelled to read all kinds
of documents, whether just for the gist or for detail. They should also have the means to
write documents necessary for correspondence in business, such as e-mails, letters, reports,
or memos (Ellis and Johnson 1994, 36).

The graduates can carry on with master’s programs focused on different fields such as
accounting, finance, economics, global management, or marketing. However, bachelor’s
degree graduates can succeed in a variety of careers. They can immediately find a place in a
range of positions such as managers, experts, or consultants in trade, marketing, or finance.
They can either opt for the private or public sectors. Also, the graduates of the bachelor’s
programs are able to lead and develop companies on both national and international levels.
Moreover, they can find a position in many different industries all over the world (Aalto
University, n.d.).

An important part of the programs is also developing personal skills for the challenges
students will face. Graduates acquire the skills necessary for business managers, including
monitoring the performance of the company, developing strategies to increase sales, creating
financial plans, or reporting to the board of directors. In addition, knowledge of accounting
makes the graduates suitable for the position of an accountant, either in a bank or the
financial department of a company. They possess the skills suitable for this position,
including bookkeeping, making financial plans and reports, administration, and securing
fluent operations of the company. Graduates could also succeed as business developers,
whose tasks are overseeing the company’s development and growth, developing growth

strategies, and optimizing the business (International University of Applied Science, n.d.).
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4 METHODOLOGY

The aim of this part of the thesis is to describe the methodology used for this research. First,

the objectives are introduced. Then, the sample, methods, and procedures are characterized.

4.1 Objectives

The aim of this research was to analyze the Business English study programs in the European
Union. It investigated programs offered by individual member states. Then, it looked at the
selected study programs and compared them in terms of the subject structure. Accordingly,

one research hypothesis and one research question were formulated:

Hypothesis 1: Business English study programs are offered by universities in all of the EU
member states.

Question 1:  How do the Business English study programs differ in the individual states?

4.2 Sample

The research consisted of 27 bachelor’s degree study programs, one from each member state
of the European Union. The preferably selected programs were those directly focused on
Business English. From the states that did not offer programs directly on Business English,
programs oriented on business taught in English had to be selected instead. Furthermore,
those that contained the most classes focused on language and communication were
preferred. Consequently, only a couple of Business English programs could be found and

those were analyzed and compared to the business programs of the other member states.

4.3 Methods

The content analysis was applied as a primary research method within the quantitative
research design based on collecting data, which are afterward analyzed by statistical methods
(Dornyeti, 2007). The written documents (study programs) sampled from the internet and the
occurrence of the specified categories (courses) were examined. The descriptive analysis of
the data occurrence (credit allocation) was combined with the interpretative and comparative

analysis.
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4.4 Procedure

Initially, the member states of the European Union were identified and programs within each
member state were compared to find the most suitable one. The aim of the research was to
compare 27 study programs, one from each member state, in order to get an overview of the
programs in the whole EU. Consequently, one program was selected from each state.

The first part of the research looked at the variety of programs offered by the European
countries. For the purpose of this research, the programs focused directly on Business
English that contained classes on a language system as well as language skills were
preferred. If the particular country did not offer such a program, then another business
program that was closest to Business English in terms of the study plan and subjects structure
was selected. In other words, programs in which the language of instruction was English and
which offered the most subjects focused on English within the compulsory courses were
chosen. Lastly, several countries did not offer any program that would contain classes in
language skills. In this case, the business program that did not include any language classes,
but still taught in English, had to be selected.

During the research, it was found out that only several member states offer Business
English as an exclusive study program. As a result, Business English study programs could
be selected from only several member states. These programs were analyzed from the point
of the structure of the subjects and credits for individual subjects. The research analyzed
only the compulsory courses as the selection of elective subjects reflects the preferences of
each individual student. Additionally, the internship, its length, and the number of credits
were also taken into consideration. Afterward, the compulsory courses were divided in
accordance with their purpose, characteristics, and descriptions into the following
categories:

1. Language systems (phonetics and phonology, morphology, lexicology, syntax, and
stylistics);

Language skills (reading, listening, writing, and speaking);
Literature of English-speaking countries;

Studies of English-speaking counties (culture, history, politics, etc.);
Translatology (discourse analysis, translation, and interpretation);

Business (non-philological courses focused on economics and management);

A o

Other (foreign languages, presentation skills, PE).
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The subjects from the language system category include phonetics and phonology,
morphology, lexicology, syntax, and linguistics of the English language. The Language
skills category contains subjects that focus on improving the language for practical use.
Besides reading, listening, writing, and speaking, it also contains grammar or professional
language. The literature of English-speaking countries category involves subjects focused
on American and British literature. The translatology category includes subjects with a focus
directly on translation, discourse analysis, consecutive and simultaneous interpretation, and
also computer aided translation. To the business category belong subjects on economics,
marketing, management, business administration, accounting, finance, HR management,
sustainable development, and business law. In the other category, the remaining compulsory
subjects that could not be combined with any other category are included. It consists of a
variety of subjects such as foreign languages, information technologies, law, psychology,
Bachelor’s Thesis seminar, or courses on the mother tongue of the country. The first five
categories are all focused on the English language, while category 6 covers all subjects on
business. The remaining subjects that are not related to the language or business belong to
the other category.

In the second part of the research, the Business English programs that contained both,
language system and language skills, while still focusing on business, were compared. It
looked at the structure of the compulsory subjects in the program. Subjects were divided into
distinct categories, mentioned previously, based on their focus and characteristics and the
percentage was calculated from the total number of credits for the compulsory courses.
Therefore, the number of credits is slightly lower than the total number of credits needed for
completing the program.

The last part of the research addressed programs in the other member states that are
closely connected to the Business English study programs focusing on their differences and
similarities. For this part of the research, programs that involved the most English classes
were selected. The majority of these programs are called Business Administration or
International Business. Business English is also an essential part of these programs, even
though it may not be directly mentioned in their curriculum. English represents the language
of instruction for most of the subjects in the program, most of which are focused on business.

Business English terminology is naturally a fundamental part of the study programs.
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S RESULTS

As already mentioned, the research studied 27 programs from the EU member states. The
primary objective was to analyze the structure of Business English study programs in
different member states of the European Union; however, not all of the member states offer
this kind of program. Consequently, the first part of the work investigates the variety of
programs offered. The Business English study programs will be analyzed separately in the
second part. The last part focuses on the EU countries that do not offer Business English as

a separate study program.

5.1 Selected Programs

Figure 1 shows the variety of Bachelor’s programs offered by the member states of the
European Union. It displays the proportion of states offering Business English as a study
program and those from which business programs had to be selected. As the figure shows,
only 22% of the EU member states offer Business English as an exclusive study program
which will be analyzed in more detail. In the European Union, business programs with
English as the language of instructions and also subjects focused on English skills are more
common, representing 63% of the programs. The remaining 15% are member states, in
which only business programs with no subjects on language skills but with English as the

language of instruction could be found.

= Business English = Business with English = Business

Figure 1 The structure of the analyzed programs
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5.2 Business English Study Programs
Bachelor’s degree programs located in the European Union focused directly on the study of
Business English, including the language system and skills, can be found only in six of the
member states. These programs can be found in Bulgaria, the Czech Republic, Poland,
Latvia, Lithuania, and Slovakia. The occurrence of this type of program only in these
countries might be attributed to the fact that all of these countries mentioned belonged to the
Eastern bloc in the past. English did not have such influence in these countries, which
prevented these post-communist nations from mastering the language. From each of the
member states mentioned, one program was selected for the purpose of this research:

A. Bulgaria — New Bulgarian University: Applied Foreign Languages for
Administration and Management (in English and a second language)
Czech Republic — Tomas Bata University: English for Business Administration
Latvia — University of Latvia: English, European Languages and Business Studies
Lithuania — Kaunas University of Applied Science: Business English

Poland — Opole University: English Philology — Practical profile

T m U O

Slovakia — University of Ss. Cyril and Methodius in Trnava: English Language and
Culture in Professional Communication

Even though all of the programs above can be considered Business English study
programs, differences in the specialization still appear within these programs. Program A
focuses not only on mastering English, but students also select one other language. They can
choose from French, German, Spanish, or Russian. Furthermore, in this program subjects
focused on language and translation are taught in English parallel with the other selected
language. Program B provides a balance between the English philology and managerial
classes. Program C includes a compulsory part, which contains subjects focused mostly on
the English language system and skills, and then a compulsory choice part in which students
select between the English Language, where literature, history, and culture are discussed.
They can also choose English-Scandinavian Languages, which besides English also contains
the study of Scandinavian literature, culture, and history. The last option for the compulsory
choice part, which was selected for the purpose of this research, is European Languages and
Business Studies. This compulsory choice part enriches the main part with Business English
and macroeconomics and macroeconomics. In program D, the language of instruction is
English and Lithuanian, and it focuses mainly on the translation of business documents.

Program E is English Philology, part of which is a selected module focused on Business
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English, which represents 84 of all credits. The last program F focuses on the practical use

of English in different professional settings.

5.2.1 The Structure of Compulsory Courses
The credit allocation of compulsory subjects significantly differs in the analyzed programs
as displayed in Table 1. The program with the largest part that can be selected according to
the preferences of individual students is program C. The number of compulsory subjects in
the remaining programs is comparable.

Figure 2 demonstrates the average percentage of the subject categories in the six
selected Business English programs. As can be seen in the figure, most subjects (33.9%)
from the analyzed programs belong to the “other” category. Besides, almost one quarter of
the subjects (21.1%) is dedicated to the language system. The average proportion of
language system subjects (12.6%) and subjects focused on business (12.0%) are at a
similar level. While language system subjects can be found in all of the selected programs,
in one program no subjects are dedicated to the theory of business, even though the core
language classes focus on business. To the least represented categories belong literature
(8.0%), translatology (7.2%), and studies of the English-speaking countries (5.2%).

Table 1 The credit allocation of compulsory courses
Program A B C D E F
Credits 180 171 111 171 164 174

= Other = Language skills = Business = Language system = Literature = Translatology = Studies

Figure 2 The structure of compulsory courses in Business English programs
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a) Language system
Figure 3 shows the percentage representation of subjects from the language system category
in each of the programs. Differences in this category between the programs seem to be
significant. This category dominates in program F, where it represents one third of the whole

program. In program A, only 1.7% is dedicated to the language system.

35 33.3%
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Figure 3 Language system courses

Among the individual programs, classes from this particular category appear to be
similar. The subjects that tend to occur in the majority of these programs are Introduction to
Linguistics and Phonetics, which appear in five of the programs. Lexicology is also common
and is taught in four of these programs. Morphology, Stylistics, and Syntax are less frequent

and appear only in two programs.

b) Language skills
As Figure 4 shows, the percentage of language skills subjects is relatively high in all of the
programs. In five of them, it is the second most represented category. As opposed to the
previous category, the differences do not appear to be significant. Most subjects focused on

language skills (33%) can be found in program E and the least (19.3%) in program B.
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Figure 4 Language skills courses

Even though the percentage is similar in all programs, the differences between the
courses from the category of the specific programs are more noticeable. In program A,
language skills classes are divided into individual skill categories. In separate classes,
grammar, written and oral communication, listening, and speaking are taught. In addition,
several classes dedicated directly to the business language are also included. Program B
combines all the language skills into a subject called Language Skills. Besides, the program
also contains subjects focused directly on writing and also Business English classes. In the
case of program C, only classes on English grammar, Business English and Business
Communication can be found. Compared to the other programs, program C contains, among
the compulsory subjects, a subject called Business English for International Examination, in
which students are preparing for international examinations, such as LCCI. Program D
contains subjects focused on grammar and also several classes focused on Business English,
each of them for a different purpose, such as English for Business Administration,
Management, Marketing, or Economics. In program E, similarly to program A, the
individual language skill such as writing, reading and listening, speaking, and vocabulary
are practiced individually in a specific subject. Distinct subjects are also dedicated to each
of these skills modified for specific purposes. Last, the program F offers professional

communication with a focus on areas such as business, law, and healthcare.
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¢) Literature of English-speaking countries
As Figure 5 suggests, subjects focused on literature occur only in two of the selected
programs. One of them is program B, where literature represents 7.6% of the program. In

the other program that contains literature classes, program F, it creates 10.3% of the program.
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10.3%
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8 7.6%
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Figure 5 Literature courses

In both of these cases, the subjects are focused on American and British literature. It

appears that in the remaining programs, other subjects are preferred over the literature.

d) Studies of English-speaking countries
As Figure 6 presents, similarly to the literature, studies of the English-speaking countries are
part of the compulsory courses only in two of the programs. Even in these programs, the
percentage is lower than in the case of literature. In program B, subjects from this category
represent 4.7% of the compulsory courses and 6.9% in program F.

Program B contains British and American Studies. In program F, History and Culture
of GB and Ireland, and History and Culture of USA are taught. It may suggest that cultural
studies in the remaining programs, same as literature, are not considered to be an essential

part of the business language study.
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Figure 6 Studies courses

e) Translatology
Figure 7 shows a wide variation in the representation of translatology subjects in the
individual Business English programs. First of all, this category is, to a certain degree, part
of each of the six Business English programs. The least credits for the courses in this
category are in program E, where it represents only 1.8% of all compulsory courses. The
most translatology subjects can be found in program D, where it creates 14% of the
compulsory part of the program. As stated in the description of this program, it focuses
mainly on the translation of business documents.

Text analysis is taught in four of the selected Business English programs. Computer
Assisted Translation, as a modern approach to translation, can be found in half of the
programs. Furthermore, in program A and program D, also Consecutive Interpretation is
taught. Besides Consecutive Interpretation, students of program A also undertake

Simultaneous Interpretation.
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Figure 7 Translatology courses

f) Business
In Figure 8, the representation of business subjects in the Business English programs can be
observed. Program F is the only one that does not contain any subjects from this category.
In the remaining programs, the volume of business subjects spreads from 9.8%, in program
E, to 20% in program A. In most cases, this category follows after the language skills
subjects, in terms of its percentage proportion.

Among this category, the subjects of the individual programs differ significantly. Out
of the business classes, the most common appears to be Economics which appears in some
form in each of the five programs that contain business classes. In the case of program C,
Macroeconomics and Microeconomics represent the only classes in business taught in the
program. Management is also widely represented in the programs, as it can be found in all
programs, with the exception of programs C and F. Also, Commercial Law appears to be an
integral part of the business program as it can be found in half of the programs. Other
business subjects such as Accounting, Business Administration, HR Management, Finance,
or Sustainable Development appear rather sporadically in some of these programs. Even
though program F does not contain any subject belonging to the business category, the
program is focused on business, and business terminology represents an integral part of the

language skills classes.
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As can be seen in Figure 9, this category creates the largest part of most of these programs.
In program E, this category represents 51.8% of the program, which is the most of all of the

programs. The least subjects from the category, exactly 25.3%, can be found in program F.
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Courses in this category are those that did not match the subjects from any other
category. As a result, this category contains a wide scale of subjects that are different in each
of the programs. Some subjects, however, seem to occur more frequently, including Foreign
Language, Project, Bachelor’s Thesis Seminar, Law, Psychology, IT, or a course on the

native language of that particular country.

5.2.2 Internship in Business English Study Programs

As far as the internship is concerned, Table 2 shows that four out of the six programs contain
an internship as a compulsory part of the program. The average amount of credits awarded
for the internship is 20, and the length of the internship is 12 weeks and 386.7 hours on
average. In programs A and F, the internship is not a compulsory course. Programs B and C
both contain one internship fulfilled during a specific semester. On the contrary, in program
D, the internship is divided into four individual internships, each with a different focus —
Information Management, two Information Management and Translation Internships, and
Final Professional Internship. The program with the most hours dedicated to the internship
is program E. In this program, the internship is divided into two semesters, and in each

semester 15 weeks, 4 days a week, 8 hours a day is taken by the internship.

Table 2 Internship in Business English programs

Program | Credits | Weeks | Hours
A - - -
B 7 4 120
C 3 2 80
D 30 - -
E 40 30 960
F - - -
Mean 20 12 386.7
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5.3 Business Study Programs

European member states that do not offer Business English study programs are mostly
located in the western part of the European Union. Countries from the western bloc, as
opposed to the eastern bloc, were more influenced by the English language in the past. It
appears that people living in these counties were more exposed to the English language. As
a result, the overall English language competencies in these countries might be higher.
Despite the fact that English is not the mother tongue of that particular state, English
proficiency is expected. Consequently, Business English study programs are not available in
these areas. Business programs with only several classes on the English language are
available instead. In these programs, English is the language of instruction for the majority
of subjects.

Table 2 shows the subjects structure of programs focused mainly on business. As shown
in the table, majority of subjects are dedicated directly to business in these programs.
Business subjects represent, on average, 67% of the programs. As far as the language skills
are concerned, the average proportion dedicated to these subjects in the individual programs
1s 6%. The average of cultural studies is only 0.3%, as it could be found only in one of the
selected programs, in which it represented 6% of the whole program. However, in the
business programs taught in English, no credits are dedicated to the language system,

literature, or translatology.

Table 3 The structure of compulsory course in Business programs

Language | Language
System Skills
0% 6% 0% 0.3% 0% 67% 27%

Literature | Studies | Translatology | Business | Other

Figure 10 shows the proportion of the language skills classes in business programs of
the individual member states. In some of these programs, language skills classes represent
over 10% of all classes. While in four of the programs, Ireland, Italy, the Netherlands, and
Portugal, no credits are dedicated to language skills. These classes represent the largest

portion in the case of the program selected from Belgium.
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Figure 10 Language skills courses in Business programs

5.4 Comparison of the Program Types

Figure 4 compares the structure of the Business English programs and Business programs
taught in English. The differences appear throughout all categories. The most significant
differences can be found in the proportion of the business category in the individual
programs. In the business programs, courses from the category of business naturally
represent the majority of the study program. On the other hand, none of these programs
include any classes focused on the language system, literature, or translatology. In the case
of the studies of English-speaking countries, the percentage is negligible as subjects from
this category appear only in one of the programs. In the Business English programs, the
courses are spread in all the categories, and the proportion of business classes is consequently
much lower. As far as the language skills category is concerned, four times more credits are

dedicated to the language skills in Business English programs than in the Business programs.
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CONCLUSION

The aim of this thesis was to provide an overview of the Business English bachelor’s degree
study programs offered by universities in the European Union states. The research looked at
the types of programs offered by the member states. It mainly studied which countries offer
this type of program and compared these individual programs.

Research hypothesis 1: Business English study programs are offered by universities in
all of the EU member states was not proven. Programs focused directly on Business English
could be found only in six countries within the borders of the European Union. The
remaining countries are mostly located in the western part of the European Union and were
under the influence of the English language. On the other hand, most of these countries offer
a business program that is taught completely in English and usually includes several classes
focused on English language skills.

To answer Research question 1: How do the Business English study programs differ in
the individual states?, the categories of compulsory courses were analyzed. The most
significant difference can be observed in the categories of literature and studies of English-
speaking countries. These subjects are taught only in two of the programs. Furthermore,
there is also a great variation in the number of credits dedicated to the language system and
translatology. In addition, the courses focused specifically on business are completely
missing in one of the Business English programs.

The differences between Business English study programs and study programs in
English focused mainly on business were also analyzed. The course categories of both of
these program types were compared. According to the research results, the only categories
that contain both of these program types are language skills, business, and category of other.
The business programs contain 6% of the language skills classes, while the Business English
programs contain 24%.

The analysis illustrated that the Business English study programs can be found only in
the eastern part of Europe. In these countries, students focus more on the language during
their studies. In western countries, on the other hand, different types of programs are
preferred instead. It seems that the existence of the Business English study program in a
particular country could be attributed to the overall knowledge of the English language in
the country. This language knowledge in the post-communist countries could be, compared

to the western countries, insufficient.
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LIST OF ABBREVIATIONS

BE Business English
ESP  English for Specific Purposes
EU European Union
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